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01 Project No. L1 .....

VEAUFIED fey PR o3Ecla

.05 STATE

oaf _AR 5 0 G- 0-y
Sr., Zest Ca.A . 9 s i :45-

J

1-Alaska
2-Arizona
3California
4-Colorado
5-Connecticut
6-Florida
7- Guar:

8-Idaho

10-Indiana

11-Louisiana
12-ilaine

13-Nassachusetts
144fichigan
15- Montana

16-New Hampshire
17-New Jersey
18-New Nexico
19-New Yor::

20-Ohio

21-0aahona
22-Oregon
').3-Pennsylvania

24-_node Island
25-Te::as

26-Utah
27-Vermont
28-ashington
29-Wisconsin
30-Other (specify)

1.0 P,IOJECT HIST0a, FUNDING AND SCOPE
1.1 Year Project began under Title VII;

see 97 1969
roject 07 - 1970

No. 17 - 1971

2.0 FUNDING (liar!: all that apply)
2.1 1-Any funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prggram,,invo],ved:
1-early childhood pre )

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:

0.5 .. .

1.1 0 7

2.1 0

2.2



cf P13,,ect

.05 STATE

1-Alaska
2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9..133inois

10-Indiana

So.,-. 40st ccx_t . 9 5 I a ,F

11-Louisiana
12-1;aine

13-Nasser chusetts

14-Nichigan
15-Nontana
16-New Hampshire
17-New Jersey
18-New ECNICO
19-11ev Yor1c

20-Chio

1.0 P.LJECT HISTWY, FUNDING AND SCORE

21-Caaho:;a
22-Oreg on

23-Pennsylvania
24 -_ 'rode Island

25-Te::as

26-Utah
27 -Vey font

28-1ashington
29-Wisconsin
30-Other (specify)

0.5

1.1 Year Project began under Title VII
see 97 - 1965
Project 07 1970
No. 17 - 1971

1.1

2.0 FUNDING (liar]: all that apply)
2.1 1-Any funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual pro,gramvinvolved:
1-early childhood kpre - 1

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal (specify).__
3-foundation 6-other (specify)

- - -
w .

2.5 1-CONCURRENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (Pre i h)

2-elementary students (grades 1-6)
3-secondary students (Grades 7-12)
4-teachers
0-not specified

f

o 7

2.1 0

2.2

2.3

2.5___0

2.6

2.7 Source of concurrent funding, if cooperating with Title VII
program: 2.7
1-local 4-federal (specify)
2-state 5-other (specify)
3-university 0-lounc:

2.8 Total Title VII grant (first year only) 2.84 is; 1.5"

2.9 Total funds for concurrent prograla(s) coope.cating 2.9
Title VII ;:ir,:t

3.0 1-If a UNIVILZITY is worldng with the Title VII program,
specify which: sco.,4-05,A. .8:6A-t. co I I e_ck

0-none
Ne.v..1t4 d**--kc

CAIOC V4 El-- es

3.0
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4.0 SCOPE' of P..-bJECT

4.1 Numbers of schools involved in Title VII progrn, 4.1 V.

1-one 4-four 0-not specified
2-two 5-five

3-three 6-other

f:. 41.054

O.Third year

4.2 Total number of students in )rogra:i A.First year 4.2
2.Second year

T #b iktrAze-t- i, "Nra Lkci, a $ b 0 cros.s e_
4.3 Grade level of students in program; number of classes per

grade and total number of students by grouped grade levels
(by second year)

Number of Humber of 4.3 PSK.
Grade Classes_ A 4'0
PS-PreSchool 7-grade 7
K-Kndgtn 8-..eade 8 .........
PSK TOTAL

,.

NC. students PS and N 3-grade

. TOTAL students gr. 7-3....

1-glade 1 __IL__ 10-grade 10
2-grade 2

I 11-grade 11
3-grade 3 ........ 12-grade 12
4 -grade ..

P
..-.....

rade 4 C. r. TOTAL students gr. 10-12
5-grade 5
6- grade 6

A ..9(?.. Tourgruzaits gr. 1-6

4.4 1-A11 classes graded 4.4 ._..t_.
2-All classes ungraded

3-Some classes ungraded

If ungraded, specify ages or grades grouped together;_____________

5.0 P.IOCESS VA.IA2LES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

;EndT-Npn-Turflish Dominant --- llish Dominant 5.0 Ho. ii._

Hother Tongue_ li;:i
Non-English

_II .N-E Dom - NEIIT II,Z-Dan -N1117.1
: NE do :: 1 fila 55-OA
i N-ZIT

1. Total

2. Total
I.------- -.. - - - , - . . .. ......... .I.1 i S don

NEWE "1
,..r !,5

English
I12 E-Dom - DIT .

i

Bother - Tongue



grac:e aria total number

(by second year)
Number of

Grade.. Classes
PS-PreSchool
1:-Kridgtn

PS2 4()....TOTAL INC. students PS and

1-grade 1
2-grade 2
3-grade 3
4-grade 4
5-grade 5
6 -gra &e 6
it _Ay.. TOTALsTuciants gr. 1-6

PXAY.IP

7-grade
3- grade
c;...grade

IhrIlDer of

Classes._
7

8

OCTAL students

4.3 PSI( 6i)

A 9PO

C

gr.

1O -trade 10 .........
11-grade 11
12-grade 12
.____TOTLL students gr. 10-12

4.4 1-All classes graded
2-All classes ungraded

3-Some classes ungraded
If ungraded, specify ages or grades grouped together;

5.0 P.:OCES3 VA:IABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate nunber of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1. Total

Non-English
Mother Tongue.

2. Total

English
ilother-Tongue...

41.0117.:41,7441=PP.P.:41-1:110441.241,11PPI4Aarlt 5.0
fi.N-E Dom - I II. -Don -

NE do:.

I sz

I Total on-English
Dominant: .......

1I2 E-Dora - LIT

1 48
II

4.4

7, don
IIl

II2

Dom c'

841 55 °%

r15.

n5

Total English :-Dom 68 .1.05V
Dominant: II= IT1 112

ra,.t
44,, r. to; ; 4.1anc-kkat,.%vs y of

1.44'r t ova .6.1.A" s Nee% y c..* c.1,

Non-English
I;other Tongue

pon-Enalish Dominant
I English Dominant

N-2 Dori N-DiT E -Dori N-Z:IT

Example: a native Spanish speaker
1 who uses Spanish in most contacts
though he may !mow .Cnglish

I N-2 Dom - ZIAT

English 2xEmple: (rare) a native un Liss
Neither Tongue Ispeahing Puerto lIcan child,

!born in New "for:. who returns

to Pu-rtc 'deo and beccv.ss
Spanish dominant

acapple. a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all, others: schoolj.worl:.

-;10/2 -

1)a native 2.spealcing

acculturated American who may
not 2:now a second lang.

2)a native E. spea!zing

1:e7,:ican-kle:ican child who has a
:1ininal receptive knowledge of
Spanish, but has a Latin culture
affiliation



page
5.2 Cultural or Ethnic identification of target students in program

by number and ;.; of each:

Indigerms Americans: i!unber Per Cent of if inferred,

Total Students check (%/)

Al Navajo Al
e
&

A2 Cherohee 4......
e
0 .... , .....

A3 Other (specify)
,

A3

A TOTAL No. of Lmerican Indian A
e

Americans of other ethnic bee:grounds:

B1 liexican-American B1.12.
B2 Puerto -.ican
B3 Cuban

34 Other Spanish-American
(v)ecify) 34..

B TOTAL No. of Spanish-
spea:zing Americans

C Portuguese-American C

D Franco-American B

r Chinese-American F

G Zshimo G

II aissian
J Other J

I TOTAL ntuaber of N-MIT target
students

13,

(.°

M.0.0

5.3 Ethnic identity of Ehglish mother tongue students other than target
population, if specified, by number and per cent.

21 _1_403 El 115 . is

Z2 8( CL.CkS ALS

II TOTAL number of :':IT students

other than target population

5.4 Students' native language or mother tongue if DIFFZ.2NT

fmn their dominant language.
(specify)

P2 inapt )-APLAalte. Different Native Lane
1-English
2-Spanish

5.5 Students' Dominant Language and artent of Eilingualisa

5.4

Per Cent



D2 Puerte-..ican
B:)., Cuban

36 Other Spanish-American

(s.xcify)
B TCTAL No. of Spanish-

epee: zing Americans

C
D

0

Portuguese-4merican
Franco-American
Chinese-American
2s:amo
.:ussian

Other

I TOTAL !umber of target
students

31 la
32
D1

C

F
G

5.3 Ethnic identity of English mother tongue students other Can target
population, if specified, by number and ter cent.

ao_cks
II TOTAL number of :::1T students

other than target population

;:

5

5.4 Students' native language or mother tongue if DIFFE.IIT
from their dominant language.

(specify)

P.igPYPAtAltkv.P.PA2P.A'e
....... .............

)-411FZIAZ.e.

1-English
2-Spanish

5.5 Students' Dominant Language and ::tent of Bilingualism

Dominant language ! Vudber of
of students in program Students

Number not
spec.

Ehglish . X.
A American

Indian
Navajo
Chero:me
Neresan

A4 Other (spec.):
D la Spanish jt
C Portuguese
D French
F Chinese
G Eskimo
H .11ssian

S Other (spec.).

At

Per Cent

i:onolingua4 :lumber of students Bilingual
1 to any extent

1*.o. r. not ;only listening speaking
spec., comprehension ability

'No.
ie.) Po. A

x

.
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5.6 _ecruitment of Students: 5.6 3
0 - not specified
1 - English Mother Tongue and ;Ion Englishilother Tongue

Students are recuired to participate in the biliwual program
2 Only N-arr are recuired to take program, participation

is voluntary

ig:ragg0 RgligYgegselected some igof project (in addition to

5.7 Proportion of E ,am pupils in project area: see Chart C
language)
5.7 rl

n.sr- not specified on the cnart

5.8 Community Characteristics (mark ally that apply)
(% if more than one category, indicate percent for each)

1 inner city-ghetto,barrio
2 major city
3 small city, town or suburb' A
4 rural, farm
5 other (specify)

reservation

5.3 A. Socio-economic status of N-ENT ?artici,Dating students
(indicate specif5: percent of low S2S)

B. Average family income, if mentioned
n.s. _not specified

5.10 Socio-econonomic .status of :.:LIT participatin students
(indicate specific percent of low SES on the blank)
n.a. not applicable (no fliT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 Project states that a sociolinguistic Survey:
I for II for

group group
1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or trill be made,
mark all groups included;

5 . 8

5.11 __v_i/114..

6.2

II



1

,,aaucteristics cslly tiaL a...»1Y)
(% if more that: one category, indicate perbeRt for each)

1 inner city-ghetto,barrio
2 major city
3 mall city, town or suburb
4 rural, farm
5 oth3r (specify)

reservation

5.5 A. Socio-economic status of N -E participating students
(indicate specific percent of low SZ;S)

B. Average family income, if 14entioned
n.s. _not specified

5.c

5.S A. lop 61,
V\S

5.10 Socio-econonomic status of IL:iT )artici-patinc; students 5.10
(indicate specific percent of low SES on the blan:z)
n.a. -not applicable (no arr)
CO -not specified

5.11 Proportion of migrant students in project 5.11 __C)X
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SUT.V21.

6.1 Project states that a sociolinguistic survey: 5.1 I 0
I for II for II

group 1.11-

1 was made
2 will be made
not mentioned

6.2 If a sociolinguistic survey was or will be made,
mar?: all groups included;

I N-ET II U
1 parents
2 children
3 teachers

4 con nunity
5 others

(specify)

6.2 I n
IT

6.3 Language dominance of N-Z-iT groups (chec:: .11,_parents, E. children, C. teachers)
will be determined by the extent each language is used in different domains
through various means of conmunicatj.on.

e.g. specify extent descriptively: never, sometimes, always 6.3 11 het

........

DOUAINS:

1 Home

2 Church
3 School

4 110T'.:

5 Socializing

6 Ilei,,-;hbohood

USE NON-ENGLISH LANG. USE =ISE

/

LISTENING SPE1.1K .0ING "7INGOEITING LIST LING' SP1.:ALING ,ZADING,W.:ITLIG

7 film-TV-radii
8 iia.gaz Ines new's

9 Others I.

(specify)

.....
...... . .

N



pc.:0 5 _ n
6.4 If not included in surveys how was student's language dominance 6.4 I '

determined? i II II

Eror
1-inferred by use of surname
2-established by formal testing of students
3-assessed by informal means (specify how)
4-not mentioned how lanua2e doninance was

C13 t

6.5 Sociol.inguis4c Survey includw (check all that apply)
An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

C. 3

6 51) CL_

sv.Ivo-: includes itc.c coverin:

6.6 H-EiT parents' attitudes toward maintenance of child's 6.0)(5L
N-ITAiT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 2:1r parents' attitudes toward their children's learning 6 71)(a.

of the N-MIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8 r`._
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and/or A c

community attitudes toward N-ZiT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified

3-has been or will be assessed by method other than
sociolinguistic survey (specify how)Hrpot.1.11 rtr..1-04tu0.3

6.10 1-After sociolinguistic survey is made, how does it influence .o' 10 h 0.
program? ( specify) (e.g. transfer or maintenance instructional

_____

programs)
0-not mentioned



,roup of people) .

i -yes

0-no

inc?1,10es ooverinti,:

6.6 is-,'3;T parents' attitudes toward maintenance of child's 6.4 11&_ _
N-EUT in particular domains of use or complete shift
to English

1 -yes

0-no

6.7 YoiT parents' attitudes toward their children's learning
of the N-11IT language

1 -yes

0-no

6.7n Q.__

6.8 Children's own attitudes regarding the second language 0.0. lett_
they are learning and the speakers of that language
I-yes
0-no

6.9 If not included in survey how were parental and/or
community attitudes toward N-FAIT maintenance
determined?
1 -will not be assessed

2-will be assessed, met:10d not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how)fsizja".± 4-")

6.c)

6.10 1 -After sociolinguistic survey is made, how does it influence 6.10 h
program? (speelfy) (e.g. transfer or naintonance instructional
programs)

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic bacicground of project teachers, by nu..lber in each category:
(indicate non-English language in each bo::)

- Language dominance not specified (if any information is not
-,447 liother tongue not specified specified, cross out that

not specified whether monolingual o:.' bilingual heading and complete the
rest of the chart)

I II E Do m. I

AnflOIAlingual

NEMT

II E Dom
Et2
E Dori

III NEM

Nz N=

N=

_ N=

A Total Number B Total Number
lionolingual Bilingual

...

Total ihz...ber

of Teachers

7.1
I

No.
A..---

I B
II A
II B

II1 A
.1

II' B
---

A 1. %
B .21.)

N /0

r4



7.2 Linguistic background of project aides
(indicate non-English language in each
uo Language dominance not specified
Le Mother tongue not specified

Not specified whether monolingual

CAt

I N-E Dom
N-EHT

II E Dom
ENT

II E Dom
1 N-EiiT

A Monolingual

page 6

or paraprofessionals& by number:

box)
(If any information is not
specified, cross out that

or bilingual heading and complete the
rest of the chart)

D Bilingual

r

7.2 No. %
I A nS
I B

II A
II B
II A
II

1
B

B12_V 129 0/10
N

N Total Number
A Total Number B Total Number of aides or

Monolingual Biling paraprofessionals

i5

( Per+ Vwv% 4. a l v. vista-v.% N. 17C 4 csak Ai Iv.e..)

7.3 Language(s) used by bilingual program tcae.lol.s: 7.3 4.
(dark all that apply)

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language

1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language(s) used by bilingual )10-ran _iclos or parawofcosicnals- 7.4, #.a.

(Mark all that apply)

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
eilin ,f1-7Tazrzho in-tract *1 or- --r cach in their native lan



II E Dom
EL'IT

II E Dom
1 Ai -EilT

N Total Number
A Total Number B Total Number of aides or

Monolingual Billie]. paraprofessionals

15

( pit.4 .441,ev, a. al $.4% VO-111..." N. 14' b u.11 Ai me)
7.3 Lanpuage(s) used by bilingual program tcac::_o:.-c: 7.3 k

(Nark all that apply)

A 12_
B IQo

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan: e s u ed b bilingual )io-.11 para'x:o2occic=ls- 7.4,
(Nark all that apply

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
eilingual77=rhe instruct in only ono lc.ng. to::..ch in their native lang.:

lb-only if native 1Lnguace is _lc° their du.minant
1c-,,v,r. if -active language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual )r( 1,c)t. ;;ocf.2-Lems

7.5 Cultural affiliation of teachers aides rc ect di-ector and evaluators b
number and percent Nark all that apply Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. %

.1±-11. I 14-A lop MejtAm. lo oo

A to 4_13.12

0-not specified

41

IMINMENI 10

.1 1 11



7.6 Selection of N-DiT. t_ eachers from local comunity
cif0 -not speied

Nu per of program teachers from local community
and % ______of total N-EIIT teachers.

pace 7
7.6 No.

7.7 Number and Proportion of teachers and aides of sane 7.7 lo.

cultural 'background_ as students: 1

indicate specific percent on the blani:, or :LOD

if specified descriptively,
1-few

A = teachers
2-some

B = aides
3-many

4-raost

5-more than half
0-not specified

7.8 Teacher ifications - Training and c::Perience prior
(Indicate number of teachers with each qualification, 7

if given)

--yroject,
no. ts

n.s.-cualifications not spcified
0-previous courses not specified

1. teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non - English language through
which (s)he will instruct

2. teacher must meet a specified level of communicative competence in
the non - English language determined by a structured intervie;Vfluency

3."_previous -teaching through N-FIT (in country where it is a native/F.tive-
.!.language, in Peace Corps) i:e

roe4.__ __previous teaching in local area/live in the co: r. Dere-
5.. __courses in 11 -SIT language structure and usagg linzuistics or FL trainin
6.. __courses in N-E literatur9' or, literacy in S:)anis:.
7. :oust be bilinzuza.
8. _any previous education through 1,-0.1T/content of cou:.'s3S leaf nee tarough
9.........pourses in teaching ESL/audio :Taoproac'h
10. courses in methods of teaching N-EiiT language/lan,,uage develo-):;:ent

11.____courses in methods of teaching content (e.g. math)in N-OiT
12.____ certification in ESL/o:: experience tee.chi L'SL

13.____certification in teaching
cross cultural courses

15.__ courses in the cultural 'heritage values, deep culture of 11-Zi1T or

16.;____other clualifications, specify travel

8.0 STAFF DEVELOP/MIT
8.1 A

h 5
S

0-No staff training mentioned
Ths project is _offeripa training for teachers A. For 3. For Para-



4-most
5 -more than half

0-not specified

7.8 TpacheF.up.].ifications - Training and e::perienco -oriaL04) :roject no.'s

(Indicate number of teachers with each qualificat'ion,
if given)

n.s.-clualifications not spcified
0-previous courses not specified

1. __teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

which (s)he will instruct
2._teacher must meet a specified level of comyaunicative competence in

the non-Pmglish language deteriined by a structured interview/fluency

revious teaching through (in country where it is a nativetnative-

4.......previous teaching in local area/live in the catrunity ?ealanguage, in Peace Corps)

5.,_courses in P, -EIT language structure and usagq/ lin-uist4cs or FL trainin

6. _courses in 1:-E literatur9' or litelacy in Synis:-.

7. ::u.st be bilf,..n7ual
previous education through I-ZIT/content of COUL:S3S learned through

9.....courses in teaching 15L/auelio lingual a-pproae..-,

10. _courses in methods of teaching language/language develo2nent
11.__courses in methods of teaching content (e.g. math)in N-E2iT

12. certification in ESL/or erperience teaching
13.____ certification in teaching N-,SIT

14.._ cross cultural courses
15.,___courses in the cultural heritage, values, deep culture of IT-ZIT or

16., other eualifications, specify travel

8.0 STAFF DEVUOP112,1IT

0-No staff training mentioned
8.1 The project is .offering for teachers A. For B. For Para-

and for the. .1'541934n: .a.rep.:Teachp-2:s '2?.ofussionals

(mark. all that apply)

8.1 A
B

S

n.s.-Training indicated, but nature not specified
1-aglish as their second language
2-The teaching of English as a second language__
3-X as their second language__ ,

4-The teaching of X as a second language
5-liethods of teaching other academic subjects
6-liethods of teaching other academic subjects
in X language .... ...

I 1,54.2#12
3.2 Stated -pals of teacher trainiag are: 8.2 II 1;41; ID Students

-I N-EMT 'II EMT
Final 1-Understandin,, of socio-cultural valueb . and practices el_ __i_ _y____

2-Cross-cultural training
61 3- Sensitivity to ethnocentricism and linguistic snobbery

elgl
<< -; .rareness o.; the social-emotional development of
5-Strategies for accomodating the different learning -k- -L.--
styles ar

6-Strategies for cognitive development of _IL_ __k_.
7-Strategies for reinforcing the self-esteem of
8-Methods of cross-cultural teaching or teaching the
bicultural component
9-Formulation of pupil performance objectives
l0- Methods of evaluation of pupil performance objectives __4_ .)(___

List specific courses if given (or Xerox and attach)

Set. xeroe lip.0



8.3 Methods of Teacher Training: (M=ark all that apply)

1-courses

2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other
4-use of video-tapes of teachersfor feedback on how they are doing
5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 Project provides released time
als for_joint lesson olanninz:

8.5 liodect 2rovides for paraprofe
toward eventual certification:
How? (specifyr-

page 8

8.3 a

to teachers apLarlproffesion- 8.4 1

1-yes 0- not mentioned

Asionals to remlve course credit 8.5
1-yes 0-not mentioned* dB*.

8.6 Paraprofessional's role: 8.E ,2 s

1-teaching whole class
for4 2-teaching small groups

3-tutoring individually
4-clerical

tAk' 5-contributing to bicultural component
how ? hsia tarIPO*4+:MAELML-4.k1D-T---r(4.6"

MAIY
ah

P
13 6-liaison with parents tx>4.01t1024.4 p DCA SON4Air 0 ,N 0/%1 I C%veig

8.7 Training for AllalckApachers axad....psig;,?rsitgaiorkal,s,is gmix.elliie: 8.7 A 7
A for teachers B for aides(mark all that apply)

0-not specified

1-University faculty
2-project's Master Teachers
3-project's teachers
4-other (specify) ,

frcki .D re.c.tor )4- no.()%q 8.8 Number and Proportion of personnel (riving teacher training who 8.81 L
ate:

23E !!51-bilingual
2-bicultural

.....

.3-N-Eirf (specify background)

8.9 Training is nr2yjAtft:
1-during a summer session
2-during the academic year
3-other (specify)

8.10 Fatent of training:

A 1- approximately equivalent to a

Cs
collep course

2-more than one course

B (indicate no. of hours)

5 .__4/ueeay
6 monthly
7 bi-montbly

8 1.10

7



Cl2 8.5

nc,

Project provides for paraprofessionals to receive course credit 8.5
toward eventual certification: 1-yes 0-not mentioned
How? (specifY).

8.6 ParTorofessionalls role; 8.E .2r5._

1-teaching whole class
fi,e40 2-teaching small gloups

3-tutoring individually

r I 4-clerical
' 5-contributing to bi :ultural component

how ? Ai4e,5 4t4 eadvoscaoki g.14 l Qatrkr%a Nlo.Y c"`
p i; 6-liaison with parents pr tAAtt. eActJr. or. LALAI, i

8.7 A 7
et g

8.7 Trainins_foruK2dect teaciI=LSDA..;AZAroig.P.PionO.P.JULZAYWI12Y:
(mar all that apply) A for teachers B for aides

0-not specified
1-University faculty

tiroll 2-project's liastel- Teachers

3-project's teachers
6,i0j. 4-other (NecifY)

.Prce.c.. De% re-cA-or

pig 8.8 Number and Proportion of personnel teacher training who
are:

1-bilingual
2-bicultural
3-N-EliT (specify bac2cground)

. .

8.9 Trairli,w is -orovided:

1-during a summer session
2-during the academic year
3-other (specify)

8.10 artent of training:

A1-approx.imately euivalent to a
colleg:: course

2.-more than one course
3-less than one course
4-other (specify)

8.11 kluraberftnclproportion_of

or:

0-not specified
1-100%

Ce" 2-more than 75%
3-50-74%
4-25-50
5-1-24%

L14

9.0 TEACHERS' ATTITUDES

(indice.te

5 Z.
6

7

no. of houlp)
weedy
monthly
bi-monthly

if specified descriptively, indicate:
6-most

7-many
8-few

9-other (specify)

9.1 Teachers'attitudes are aspessed: (HarH all that ap:ly)
0-not mentioned
1-to N-ElIT language or dialect
2-to N -E1iT students - expectations of achievement
3-to N-EliT culture

4-prior to participation in bilingual project
5-after project training

6-after participation for a period of tine in project

7-through a questionnaire
8-other (specify)

no.

8.81

8.9

8 I.IC

6_
7

O

no. d
8.11 .1. I 0



10.0 STAFF PATTE.TS

10.1 Staff natteynA: (mar:: all

0-not specified
1-teem teaching
2-cluster teaching
3-shared resource teacher
4-other (specify)

G3

that apply)10.2
1-bilingual teacher
2 -ESL teacher 10.2 I 4
3-bilinual coordinator
4-aides or paraprofessionals
5-consultant psychotherapist

or guidance counselor
6-other (specify)

10.3 Average number otztpils...perc3...s.p:

0-not specified

pate 9

10.1 0

C, 10.4 Average number of aides or_,IanprofpApioRalp.perplasg,:

0-not specified

10.5 AMiarq..1114,1bel' 0131-..raitsalbi1-inepal Iliclea lot ram-

p OPfeAkinVa.1312VPINft:
U-not specified

10.6 :21D_P0111Sti.s1PAQP113)-s.
is given:

1-individually by:

2-in small groups
0-not specified

hAY.±.111.1:111s-t-
difficulty, in learning

3-teacher
4-special remedial teacher

5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.3 3 0_

10.4

10.5

10.6 2 .34,57 -7

11.0 INSLIUCTIONAL COIXONaT - DU:.ATION EMI:NT OF BILINGUAL CO1T0NENT

11.1 Duration of Bilingual Education (policy) I ii

11-AIT language All be maintained in progem:
(mark all that apply
0-not zpecified hod long
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction fog special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in. English

a DOfl ti DOh i a)i:

nEur NEU

0.....1

11.2 Pow-Aarly--Year.sS1PeP2rPieRt sA.7-t.ej-PP2AlrY0.fcce.j.nP473-101.

for V.931P. MIX'.021Ph. continue?

0-not mentioned

ns



-
speclflea

C, 1110.4
A.Y9TALTPP21)PFPfP4sIn_ST.2AT2219f9PPSOP2-P.PV.S.JP.P.P.:

C-not specified

1045 AYPXYZP...124.411-1Z:411.L.P.LIdlincyAl rislealca.paia-
P5 :2.1-PiPPP.iPilit..1.ts_LkeY-

0-not specified

10.6 i_i_ecj.p.lej.d.e.Ao.

given:
1-individually
2-in saall groups
0-not specified

P11241.s. ?rsv -ina host difficulty_ ii:_learain

by: 3-teacher
4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
c,-not specified

10-no special help given

10.4

10.5 42

10.6

11.0 INST,ZUCTIO:IAL C0i1)011MT - DU...ATION .11:D 2.":".,217T OF BILIMULL 00lTONENT

11.1 Duration of Bilingual Education (policy) I ii

11 --SIT igrellaE9 will be maintained 412.2MTP2:
(marl: all that apply
0-not specified hot! long

1-as the alternative language of learning
for as long as desired

2-as the aedium of instruction for special

subject mattnr (e.g. cultural heritage)
3-only for the length of time necessary for

the acquisition of sufficient 2nglish to
pm:mit learning of academic content at an
acceptable level in English

1,121/1 Eta

11.1 I
II

III ....IL..
11.2 Ilow.meny.2fears. does. p2.t.4411...for. instrwct on 11.2

foie. aroup throng in coptinyey

Pr is

P
et

0-not mentioned

if for a particula7 nuuber of years:
1 2 3 4 ®6 7 C c: 10 11 12 13

(if specified in terms of a condition, please state it -
e.g. "if a child begins learning in a-LliT and English in Pre -K5
N-.11T instruction should continue through high-school")

'1=

=

Duration of Bilingual Education (in practice) (/tar!: all that apply)

11.3 ..iPS:911w.

code:

for each
I i!-E DOL

II EDOLZ

DOWITENT

1plic4ImelegrI4aisintroduppain which grade: 11.3
0= N.A. (if no Zia') II .P:t.

13P 14=

group n.A. Pre-Y. Y. 1 2 3 4 ; 6- 7 8 9 10 11 12



Ps

11.4,111&S=NIAL:VYJA9A: MW. bA.11414g..t.o.
AWAgRAk

11d.:".9Ae51 Lrgg_3.PYPA:. 04149gt.e. g.ra0e.)

00 0 not ;grades

code: (if no .7aIT);pacified 1.3 4-6

I

-
111 2-D0i Vicor_.

7-5 10-12 13- college

. . .

pace 10

. 14 Voc.

training

code: 13=Collece or University (Other profession's training) 11.4 I

1Z Federal, State, or Private Vocational Job training II..

11.5 i71.0;1151. )442043.ge . leAtA741)1: fge..41gli.skS1.04P.41t .st.P*1.tP.
ie. 11.5 12

P7.019C.tteSt tIrS)34.h &IN*:
00 if 0 not grades

code: no aiT specified 1 2 3 4 5 6 7 8; 10 11 12

II MIT
lIt N-il1T/1.; Dow

11.6 beimj,,t4;_iptilsii r.Atkve_la_nag.e_ fps Ropz.2441.igk do tziept 11.6 .5._
MpAertts. 11-..ropf,h

C=not specified/Orade 1 2 3 4 6 7 8 9 10 11 12

11.7 The amount of instructional time in and thlouch their native language

per lay for N-1171' students who are N-E dorAnant is:

code: 0=not specified mFmath s = science ss = social studies

11.7
11.8

iiin. per day Total Ilin. per Subjects taught

of instruction day of any in native lang.

Xhr9.14'arilLT-. inatra.P.V.9k...................
___ .... ....

?re 1,1_
Itit:i:$:::: . _.

14 3 5
3` I-

4
5.

.
144 5, 5... 11.9

% of time per day of

ins truoticra
r-FIN

?re 000 1 ./P

$7.1

3

5 .

-at-}fie
36.1+

- t SO a}

7 i3

7
evori .

0

10,_

12
11.10 The amount of instructional time in and through their native language

for 1I :T students who are atglish do:Anent is:

12



PS

?re

II.;
proj.e.ct:ed..throug:kPra:4p:

00 if 0 not grae.cs
crido. no Z.'iT specified 1 2 1. 5 6 7 8 10 11 12

1 k 1!.. Tr; DOLI

11.6 Lpamkni;_i_n_tileiz itat.iypla.nguage for :on_7::Ang.3..i_sji. Aomi.:;:ukrkt
P115.1.elltP. AFP.iPPtell.1.11-4.1011rh.

C=not specified/ Grade 1 2 3 4 6 7 C e 10 11 12

1'13'

11.6 .5

11.7 The amount of instructional tine in and thlou,h their native laasuage
per day for ki-T1:11 students who are N-Z dominant is:

code: O=not specified o=uath s = science ss = social studies

11.7
an. per day Total tiro. per
of instruction day of any

T.

11.0
Subjects taught
in native lans.

11.9
of time per day of

instructicE
r-F.2

?re I:
... -,

,..tv..............LXP w iro--at o sox
CI. i ii..a.14r..1A.7 91° 14154 .44 en .-:-.1.5.0 ai- tve.

21 h.s. .210 m 3 5-f- - - 2

3*
4 .

C

5..

7

3 34)
4 So cti-
5
6 the
7 er.c.1
8
c;

1- 1010,
11 311

12
11.10 The amount of instructional tie in and through theii native language

for II-III students who are ar5lish da.xinant is

3.2

4

6
7

0
10
11
12

code: 0 = not specified 11.A. = not applicable, no dora students

11.10
::in. per day
of instruction
p.rDvzit. 11.-4 . . .

Total ilin. per
day of any
Arze.truc.t.A.PA

/ Ecto

4?-"7-0-

-1

11.11 11.12
Subjects taught p of tine per day of
in native lang. instruction

through
_4cm, tv,.r. M. . frt. .. ql.Q %1.

paiv.rgr . 1.

.

P. VD. -37 S° -74a
Kt.3tt*-

1*

4

.
1

5
6
7
8

.

10
1 1

.12



11.13 1 -:Proarart one.-may - only non-English bother Tongue
students (including it -] T-aglish dominant). English
Hother tongue students do not receive instruction in
a seconc language

0-no English llother tongue students
2- 2 way - MT learn the second language

11.14 The amount of instructional time in and V.:rough their second language
for pupils who are native speakers of English is:

pare 11

11.13 ..100(_.

code: 0 = not specified

11.14
Lin. per day
of instruction
throw; ll N-MT

N.A. = not applicable, no English UT students

Total min. per
day of any

11.15

Subjects taught

in second lang.

...........

11.16
5 of time per day
of instruction

1

2

4
5
6
7

8

10

11

12

..

.

A.P

.. .......

0
.

, .

.

,

K79. ...
.7

C44 l . ref,. h is +br.y
. . . lu.l

Cc&ttie.rArd..%15

. . .....

.

...

3.

4.
5
6.

4.7
.0

10

.11

12

.. nt. . .

. ...... . . . .

11.17 tii.14...orseptaTate).Anguagp.ppage:kyteachey"And/oKaidp 11.17 ALM 15
in the classroom (mark n11 that apply)

0-not specified
1-languages are never mizzed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another 1y teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates



"11-.. )el lay
of instruction
throu- li Y-7.1 I'

,..-,tai :.:..-A.

day of any

instruction

pc-_ .. .
..: -......, .....,

in second lang. of instruction
throuLli. N--Zia.

,Iiirel,

1

2

I.. . Ps1).-ct 0

5 I:5
, . . .1.11 P. .

Pt7V
f?. 7 A ..

.... eic-J1.1 i-o-.t., h ist.%?ry Itetr'll ..9, b . 7, SO . _
141.4.1 i-.4. red.). hi 4i.D.r.Y 11.. ..nl.

. Cult-rf, .ki.3 1-?,1 1 2. !I'.
..-., ...... . .. , 3 .

4

6

, 4

.. I
6

7 7.

0
........ 1

o

10 10
11 11
12 .......... 12

11.17 litzeld peparate..language. usage. kr.. 11.17 tAL_31....4! 15
in the classroom (marl: all that apply)

0-not specified
1-languages are never Iiined by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the saae class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for N -fliT pupils.

8-other (summarize)

12.0 IMTHODS OF SECOND LAIIGUAGE TEACHING

(liar :: all that apply; some projects may use a combination
of methods)

1-A419-lingual habit shills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2-TINIPM.FT-14.i5m4rePPnitj-YP
Acquiring an understanding of the structural patterns or
grArontical rules of a language.
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2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

3-Grampar - Tranglagoaliethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-11* Language Skills Sequence
(*Audiolingual liethod: listening, speaking, reading and writing)

I II

Ncn Eng dam Ehg dom
Students students

A in don Bin A in dam B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening - speaking 13.1 IB I

shills are learned:
1-concurrently with aominant language
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening-speahing
skills in dominant language

3-a specified period of time after
listening - speaking skills in domincat
languagA taught

.'. ^fe

13.2 IA.

13.2 ALi sequence followed: IB_ j_.

1-Listening-speaking proficiency IIA, I

precedes introduction of reading Z.. 1. IIB



I-

negt lye) ucciara--Ive Lc int:r.-rc,,,a;ve, t_

3- Grammar - Translation ilethod

Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCIIZT AND SECOND LaGUAGE SKILLS SEQUENCE

AL-H* Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, reading and writing)

I II

Non Eng dom Eng dom
students_ students

A in dam Bin A in dom B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening - speaking 13.1 IB
skills are learned:

1-concurrently with 'f,oinant lan:vace
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in e.oninant lon:uage

3-a specified period of time after
listening-speaking skills in domincat
languaFA taught

ay. e.a...e

13.2 II sequence followed:

1-Listening-speaking proficiency
precedes introduction of reading X .X..

2-2eading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening-speaking skills

4-There is some overlap between
learning to read and to write

13.3 Listening - speaking proficiency
determined by:
1-ueasure of listening-speaking
proficiency

2-informal assessment by teacher

. 0.41.011..

13.2 IAI

13.3

I Lk

I IB

X.
13.4. IB

are learned:
13.4 Second language reading skills

1-concurrently with learning to read
in dominant lanzuage

2-after a specifiea level of dominant
language reading competence .1/

achievement

3-a specified period of time after
earninc to read in dominant language

(e.g. a specific grade)

4-before learninG to read in .dominant

language

-ErNack DOm-- go more, iiNah 4094 of. 0..1'4 c,nts (IVO, i 1 e, tor

0, n10,1( s 101 %I be. 40 IN a e- d mar° ye. CO IN te. P

cormo..tion and. la t" V CA-Nr.6k s

CO Ve_r-)

.10
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I II

Non Eng don Eng don

students Etudents

.mge 13

A B A. B

don second don second

lang lang lang lang

13.5 Reading is introduced:
- individually, when child is ready

or at a specific time during grade: 41

3

13.6 "reading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

M..

X X

00.101.40.

411...

X X Y.
0.011.0.0

13.5 IA a.
IIA

13.6 IA 07IBr
In 02.

13./ IA I)

IIA
IIB

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB a
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth ,grade

7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.

(mark all that apply)

0114
I= N-E II= E
dom dom

students students

1-Second language learning is only a sep-
arate subject for English-speaLing stu-
dents; the second language is not used
as a ngdium of instruction for other
subjezts.

2-Second language learning is both a oep-



13.6 -:ending readiness is determined by:
1-test of reading readiness
2- informal teacher assessment X X 13.6 IA

II
-.

02

13.7 Grade level reading is expected:
1-in first grade 13.7 IL, I)

2-in second grade
3-in third grade IIA
4-in fourth grade IIBr

5-in fifth grade
6-in sixth grade X. X'
7-other (specify) .

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth ;-rade

7-other (specify)

14.0 INTEGATION OF SECOND LANGUAGE RNING WITH OTHEn LEARNING:
(mark all that apply)

1-Second language learning is only a sep-
arate subject for English-speaking stu-
dents; the second language is not used
as a ,indium of instruction for other
subjcats.

2-Second lanquage learning is both a 3ep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrted with the learning of oourse
contt.ut (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6 -other (specify)

I= N-E II= E
dom dom
students students

ro-reIrrrrordi

14.0
II



15.0 =TIENT OF CHILD'S LANGUAGE:

laze 14

I II
15.0 IA 1

Von Eng. dom. Eng. dom. IB

stydents .studenta

A -in don. B 2nd 1: B 2nd IIB,

lang. lang. ng. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected -
the teacher points out errors and
demonstrates the standard form.

3 -Other (specify)

0-Not specified

16.0 MATEMALS

Z. .2s _25

.111....11

.11 W.I...

artn

16.1 Reading Naterials.4ypes
Reading Materials are: (mark all that apply)
1-Linguistically based

ci"63
(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 ig

EV& 2-Basal readers

P''
3-Dialect readers

4-Ehperience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IA____ tick
2-Grade 2
3-Grade 3

4-Beyond Grade 3
0-not specified

-)

16.3 The following are techniques and materials used for second language learning:
0-none specified
1-pattern drills
2-dia:og memorization
-choral repetition

IIB_

11111111MII 411

1111



control cf the standard form.

2-The child's language is corrected -
the teacher points out errors and
denonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 HATEMALS

011

16.1 Reading Materials -Types
:leading Materials are: (mark all that apply)

1-Linguistically based

c i n(k

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA___. yg II::___ ..3IT-

E./0 2-Basal readers

9
10 3-Dialect readers

4-Experience charts (s.5ories
dictated by children)

aw. 01.11111M filMMIMa

011.1

16.2 If some reading ma aerial is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IA IIL

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

(27.(1%,r,e , 0:1 -)

16.3 The following are techniques and materials used for second language learning:

0-none specified
1-pattern drills 411.111 ONINO

2 -dia:og memorization
-choral repetition
songs
..r c a:. :med. instruction .2L X

stories read to children -A-r iv/ me 5 -X-
AUDIO VISUAL AIDES

1

r/ -films, fill strips

(aflannel or magnetic aoards
-realia, graphic displays

ecords, tapes
1- listening centers

ti -media approach

Erperiential:
13-role playing
14-puppetry
15-experience charts
1 6 -p r imary typewriter

17-learning through direct experience
with materials e.g. Montessori

18-activity centers-chosen by child 011 MEI 010

19-other (specify)

Learning outside the classroom:
20-field trips

21- suggested TV programs
22 tlu.r (specify)

- f(0.40Nc.4traS Avaki St45
3. - cut ilA.r 0.1 &A-4'10 )
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16.4 The'sources of Non-English materials and textbool:s are: 16.4 T10-
(mar!: all that apply)

0-not specified
1-are written by native speakers of that language
2-comme...ially prepared and published in countries where

N-E is the native language
3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)

5-developed in conjenction with project parents
6-developed by or with members of N-EHT community
7-are culturally appropriate for N-E culture

(specif how this is determined)
8-are cross cultural
9-commercially prepared and published in the U.S.

10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5

component are:

rnA\.
0-not specified
1-xerox att..ched-page and document C. (41*

Ey a
17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.15
groups: (mark all that apply)
0-not specified

11PELIM2f12142PAEllagggEMPA-MW
1-always mixed for all learning
2 -mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-othe r (specify)

n.a. - (no stue.azts)

17.2 Students are grouped for language instruction: 17.2 1_,

(mark all that apply) Amore than the time B Less than 2 the tithe

0-not specified
1-total class )(

)012-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping: Students

0-not specified I Non Eng II Eng dom IlEng don
dom ET

1-b



(specir:f how this is deter.:dneli)

8-are cross cultural
S-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5

F"X
component are:
0

Firo1/4\.
1:=

specified0,:
tt,ched-page and document C. ir23

Evo.
17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified

1221Aullsof1WLILNAtiaSE9221411:
1-always mixed for all learning
2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n.a. - (no students)

17.2 Students are grouped for language instruction:
(mark all t-at apply) k, ore thani- the time B Less thanir the
0-not specified
1-total class
2-small groups (specify size)
3-individual instruction

17.2 I

17.3 Criteria for grouping:
0-not specified

1-by agea 0 2-by native language
3-by dominant language

4-by language proficiency
(ex. level of reading skill)._

n.a. not applicable
(no E. dora/NEHT )

let.0

I Non Eng
dom

0.011

TUTORING

Students
II Eng dom II1Ebg dom

)(
22nr

118.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type in not specified

1-inter-ethnic (N-ENT student tutors EHT students)
2- infra- ethnic (H-EHT student tutors N-EiT)

3-done by older children (cross age)
4-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2 /...f

IN , 1-inter-ethnic (N-MIT aide tutors ZIT student)
" e 4'1 " 2-in the acqusition of native language shills

3-in the acqusition of second language shills
4-in other academic subjects



18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

pa:c 16

18.3 6

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

19.0 cumucum: PATTEIZNS

T1ie_s44cjsurr;m1= naktexp_pf the bili ngual 7:Talc:et:
1-Ekcept for inclusion of N-EHT instruction the curriculum is
otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIMIT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development



6-3 t:-.er (specify

19.0 cumacumn: PATTEIJIS 19.0 4.1-

Tpe Algted cworbknilxvc pattern ot_gle bilimpALREolpct:
1-Z=cept for inclusion of N-aiT instruction the curriculum is
otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that applY)

2-a non-graded classroom: pupils of different ages are
grouped togather during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-op-n classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVL DEVELOPM1T

20.1 Cognitive development in early childhood grades is fostered through:
0- method not mentioned 20.1
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual -motor development

2-non-verbal materials, such as Ilontessori materials from which
children can learn sensory discrimination, matching, soriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experimentation

by child with teacher's
glii&nco rather thz.n t...7.cher dc.;onstration.

6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades
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21:0 332-= 21.0

§tatedmvgiodasoLprojeatcapenente/Tectedtaiparease self:lestow
no-self-esteem not mentioned as an objective
0-self-esteem is an objective but methods mot specified
Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from 111i5 YedLrl-11

their own experience bot.
4-teacher accepts, acknowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings 1= 1 5

I
through painting, music, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
acknouledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (xerox or snrannrize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:

10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/Or

development
14-pupils write a bilingual neus2aper for dissemination to the

cammunitY
15-other (specify)

10

22.0 LEARNING SMATEGIM 22.0

1-The project mentions the following specific 3oarninc strategies
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
&ample: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather han it in row s en round o va.



4-teacher accepts, :n _

5-teacher encourages non-verbal expression of child's feelings 1=1

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher, their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options im choice of curriculum

12-pupils choose activities from a variety of interest centers

13-older puils participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES 22.0

1-The project mentions the following specific ]earning strategies

as important for reaching a particular ethno- linguistic group:

(specify or xerox) Document and Page no.

Example; Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTURAL COMPONENT

23.1 This program is:
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program

5-art, posters srealia, crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated

7-other (specify)

23.1



23:2 Cross-cultural awareness:
If project mentions specific values or nodes of behavior of
N-111T culture, please summarize below: (or attach xerox)
found in document page j,
0-not mentioned

page 18

23.2 j!).,

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3
-

either or both groups, describe below: (or xerox -document page/#)
0-none mentioned L f) ;L

o6.54Voii oh by t'tacit\er a ( c e...5 01% 41-1-V trN tit 6 r"Ncl °", k t--6 CS\ 6. re" row. *4, e .3 1)9 tat cl o..i s P-6 canscturimq I wee ..4( Oc.A- 1-o 8, Q.rrrt r,e, hato vv.aV y d%-ehco \ CILM IAN Or% ZA, a, 1.4" AAN 0..Y1 1.4vg%1 21 CA( V"/Or 4v..1% 4C8fs C.),PN.Mtorth C7C DAANQ-C `Q. tiNvic., OA 0

23.4 In the bicultural compenent knowledge of the N -I2iT culture
involves (mark all that apply)
0-no bicultural component mentioned

23.4. 415

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past -- contributions to art

()

and science
3- '

and

culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country,- -geoiraphy, dates
of holidays etc.

£v..' 5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from 11171iT or ET
8-Other (specify)

23.5 American culture is defined:
0-not specified

1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of Americamulticultural

23.5 ns



23.3 1-if project mentions efforts to decrease ethnocentrism in
either or both groups, describe below: (or xerox -document page/#)

0-none mentioned C- f):k
CANSefi V ovii by tt.",41, tr. 0, ILS ir ek 5 rtx vv y

C6, f CA' df1 rtr% ro cLe-N ev4 "k4, ft. 3 h.1.1 LA. 41 class roost
ClUr rN 01/4 I kA) "RAC .11.% Oth CAI Vb +.0 da..ktc rf 1.4(.4.) VN1 0, v% V k r'ell

p \ aLAA Q a re.v. oC s.v."4. c,

err '4%,1% Yr% c,\-. kh.re" oC cr1/4-,4r c to0...c.k.a st, &At 0

23.4 In the bicultural compenent knowledge cf the culture 23.4 415
involves (mar:: all that apply)
0-no bicultural component mentioned
1-Humani3tic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past -- contributions to art
and science

()3- 'Peep' culture: family patterns and conteiaporary way of life.
4-Itemization of surface aspects of a countrygeoiraphy, dates

_ni+. of holidays etc.
Eve1/41* 5-A specific culture only e.g. one Indian tribe

6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different from NTLiT or nu
8- tither (specify)

23.5 American culture is defined:
0-not specified
1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of Americamulticultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for :cerox) or

elaborate in your own words

23.5 ns

24.0 COiriiUIIITY COflPONENT

24.1 Bilingual libraries 'e provided for: 24.1 .1.4_24B
0-group not specif_ _

1 -project children

2-adults of the project community
3-teachers

no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-ethnic studies library not mentioned

24.2_140_



Page 19
. .

24.3 Provision is made by the school for informing the parents 24.3, 1211
and community about the program through:(Mark all that apply)

0-alethed not specified

no-no provision for informing community
1 bilingual newsletter
2 monolingual newsletter
3. aws sent to mass media.
4-if articles included with project, check
5-bilingual fliers sent home
6-formal meetings

7-informal meetings open to entire community
8-neetings conducted in both languages

_L114 9-home visits

10-other (specify)

11-project director personally involved in prop-am
dissemination. specify how

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought

1-existing community groups working with programC14.1
2-bilingual questionnaires

3-community-school staff committees
4-community advisory gro-ps
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)

8-project director personally seeks involvement of community
in program. specify how

24.4 21 3, LI.,5"h,9

24.5 The school keeps informed about community interests, events and
problems through: Z4.5_111314

no-no mention of school seeking to be informed about comm.. .ty
1-meetings open to the entire community conducted in both
languages

(.14 2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
6-ntlIpr (q1-,;Anirvl



syN4

-

8-::.eetings conducted in both languages

9-home visits

EV 6,1
1C-other (specify)
11-project director personally involved in progam

dissemination. specify how

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought
1-e.::.sting community groups working with programC14, 15 2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire comaunity
6-informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community

in program. specify how

24.4 21 3, 4,5,6,8

24.5 The school keeps informed about community interests, events and

L+.5 11213/problems through:
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages

y 2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use

s after school hours and on weekends
2-providing adult education courses (Sloar.;311 )

3-other (specify)

R IrN5 4t.0,6ye.r CA- es cr re. a-r" et-k v-y )

25.0 L.:TACT EVALUATION

24.6 42

25.1 Project mentions description or dissemination of the bilingual
pmgraxa through: 25.1 6

1-newspaper articles
2-radio programs
3-TV programs

4-video-tapes
5-films

Pj t)i.""t r 6.6 v-* +AN 4 r PQ.A.osVeM-ers V.\ ./eN3 II. 3 /N
6-visitors to observe the program

G.rN6 Sr....Ant.S . .



25:2 Project's impact:

1-Project mentions that other classes in the school, but
not in the program have pie.:ed up methods or Llaterial fromthe bilingual program

2-Project mentions other schools in the local educational systemhave started bilingual programs
3- Project mentions that a University has instituted teacher

training courses in bilingual education to meet staff devel-opment needs
1,9(04 rr, krino rr 5 gs.66 is NN r,n 41WNi es-N c..626.0 20LE OF EVALUATO: Sf A` tOvb-t'Sit. r o, er aides oh. r 4-

4 par CYO'S
26.1 Evaluator has field tested; on a group of children who are ofthe sane language, culture and grade levels as the children inthe bilingual program:

26.1 i0-not mentioned

1-published measuresA 2-staff developed measuresgee° 3-staff translations of published measures
4-staff adaptations of published measures

page 20

25.2 1

26.2 Evaluator has personally observed students in the program:0-not mentioned
no-never

1-once or twice during the year
2-more than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned
no-never

1-once or twice during year
2 -more than twice
3-regularly
4-other ( specify)

27.0 EVALUATION PROCEDUnE

27.1 0-not specified
1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (mar!: all that apply)
1-Pre-tests have been given to project group or sample
2- " will be 11 n

C/ 3- Post -tests have been given to project group or sample

5-Pre-tests have been given to comparison group
II u

6- " will be
7-Post-tests have been given to comparison group
8- will be

26.2 3

26.3 NS

27.1 1

27.2 1-13 5; 7



APPENDIX C

SUMMARY OF THE PRE AND INSERVICE
STAFF.QUEST4ONNAlla.

II,
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In evaluating your project, we would like to know what you feel

and think about the preservice and inservice training you received. We

have made up a list of topics which are often discussed during the pre-

service and/or inservice training workshops of bilingual education projects.

These topics, as you will see on the following page, fall into four main

groups:

1. Why thi project exists and what needs it is designed to meet;

2. The actual techniques of instruction in the (bilingual) program;

3. The relationships between project personnel and the people and

groups to which the project is accountable;

4. Other things.

It is likely that there are topics that were included in your training

workshops that you will not find on this list and, at the same time, some

of the items listed will not be relevant to your project or to the training

you received. If the topic was not covered in your workshops, simply check

"no" to the question "was this topic covered" and go on to the next topic

on the list. If there were things covered in your training which we have

not thought to include, we have asked that you list or describe these in

question 1 on the second page of the questionnaire.

Assuming that a topic was covered during the course of your training

(and that you have checked "yes" to the question, "was the topic covered")

you will notice that there are three main things we would like to know:

Question #2 "If the topic was covered"

a. 'How adequately was the topic covered?" and

b. "Did you find (the coverage of this topic) useful in your

classroom activities?"

C-1



Question 03 "Would more information on this topic be useful?"

Please check the appropriate answer to each of these questions.

In addition to asking you to fill out this chart for the pre-service and

inservice training you received, we would appreciate it if you would briefly

answer the questions (3) on the next page.

THANK YOU.

P.S: Any suggestions or comments that you have about this questionnaire would

also be appreciated.

7

C-2
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1. What topics would you have liked to have included in

your training other than the ones covered?

Responses Frequency

a. No response 4

b. More about writing curriculum

c. More about Mexican culture 2

2. Of the topics covered, which three have you used the most?

a. Use of Spanish Language Materials 8

b. Use of small groups 7

c. Appreciation of Mexican culture 6

d. Writing objectives 1

e. Understanding parents 1

f. No response 1

3. Were any of the topics covered of little or no value to you in

your job?

a. All were valuable 7

b. No response 2

C-4



SUMMARY OF PRE-TEST RESULTS OF THE ALUM ROCK UNIFIED

SCHOOL DISTRICT TITLE VII BILINGUAL EDUCATION PROJECT

Prepared by Thomas R. Owens, CPE Evaluator

INTRODUCTION

This report will present the findings of the October pre-testing of the

Title VII Bilingual Education Project at Conniff Elementary School in Alum

Rock Unified School District. The project involves 60 kindergarten children

in two classes, and 30 first grade children in one class. A detailed descrip-

tion of the school, community, and staff will be given in the annual report.

The purpose of this report is to summariz,. the findings of: 1) the Inventory

of Developmental Tasks, 2) the Cervenka ,comprehension of Commands and DinIctions

$ub-Tgst, administered separately in both English and Spanish, 3) the Basic

Concepts Test, 4) the Spanish Interrogative Test, 5) Story Retelling, 6) rthni

Associations Observation, and 7) Parent Interview. This evaluation has been

performed by contract with the Santa Clara Center for Planning and Evaluation

(CPE) in accordance with the evaluation design for the project.

DESCRIPTION OF INSTRUMENTS USED

1. The Inventory of Developmental Tasks was developed by the Santa Clara

Unified School. District as a criterion referenced instrument to measure

children's development in eight areas: coordination, visual motor, visual

perception, visual memory, auditory perception, auditory memory, language, and

conceptual. A total of 60 separate tasks are included in the inventory. This

instrument was administered by project aides who were trained for the task by

CPE to all project children.

2. The Cervenka Comprehension of Commands and Directions Sub-Test is a

20-item test developed by Dr. Cervenka in Texas for Mexican-American children.

It is administered separately in English and Spanish to measure children's

listening comprehension in each language. It was administered to all children

in the project as well as to a kindergarten and first grade class in a different

school of similar socio-economic and ethnic background which served as cc.n.i.,ar"..son

g: cups

3. The Basic Concepts Test was developed locally by the project stcf:

and r.--7:res rec-.'7nition of eight colors, six shapes, numbers one

tnroep ten, en: ;71iity to LLenzify 10 pictures of cot on objects. Th',

instrument was administered to all project children and to the control classes.

4. The Spanish Interrogative Test measured children's ability to use the

interrogative words, "qui46, que, and donde" in Spanish sentences when asked to

do so. The same directions were used for project and comparison children.

5. The Story Retelling exercise of oral production consisted of the test

administrator reading several pages of a children's picture story individually

to each child in English and asking the child to retell it. The same procedures

were followed in Spanish. The tester recorded whether the child was able to

use sentences of at least four words in retelling the story. Both project and

comparison children participated in this exercise.



6. The Ethnic Association Observation consisted of the teacher aides

observing five randomly sampled children from each of the three bilingual

classrooms during one week in October to determine how many children played

with children of their same ethnic background or with children of other ethnic

backgrounds also. This observation was designed to measure the degree to which

children of different ethnic backgrounds mixed with each other.

7. The Parent Interview schedule was developed to obtain language and

family background of Project children as well as to determine their parent's

aspirations and expectations for them, and their attitude toward bilingual

training in the schools. Parents of each child were interviewed in their homes

by tke Project aides.

FINDINGS

1. Since the Inventory of Developmental Tasks (IDT) takes approximately

one hour per child to complete and since comparative (lat... from children in

other school districts is available, it was decided to administer this test

only to Project children. The aides who were trained to administer this test

did an outstanding job with it and learned much about their children simply

by administering these tasks.

Although the IDT assumes a hierarchy of tasks within each of eight dimen-

sions, e.g., from creeping to jumping rope alone, it was found that, based

upon the 90 students tested, some tasks were out of order. For example, the

task of showing left and right hand was harder than surrounding tasks and was

found to be more of a conceptual than a coordination task. Similarly the task

on the IDT scaled as the most difficult within the conceptual dimension, that

of sorting objects two ways, proved easier than expected for the bilingual

education children. The fact that kindergarten children scored higher than

first grade children on the most simple tasks such as creepin,- was accounted

for by the aides as due to the embarrassment of certain first graders to perform

so simple a task. The mean score for each of the bilingual classes for each

task area is shown in Table 1. A summary for each class for each of the 60

tasks was provided directly to the teachers and aides in an oral feedback

session in early January. Scores on the IDT appeared average for the bilingual

Project children.

-2-
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TABLE 1

Summary of Pre-Test Results of the Inventory of Developmental Tasks

TASK AREA

Number
of Items
Per Area Mean Score Per Task Area*

Bilingual
K1

IN:221

Classes
K2

(N-30)

1st G
(11=30)

1. Coordinator 11 16.44 15.99 17.60

2. Visual Motor 10 12.58 15.11 15.40

3. Visual Perception 9 10.98 12.49 13.05

4. Visual Memory 8 6.93 8.82 9.84

5. Auditory Perception 7 3.22 3.84 5.18

6. Auditory Memory 6 4.88 5.72 7.92

7. Language 5 2.87 4.94 6.70
t

8. Conceptual 4 2.83 4.29 4.84
t

* Students were scored as two for correct performance of a task,
one for partial performance, and zero for incorrect or no
performance.

2. The Cervenka Comprehension of Commands and Directions Sub-Test was ad-
ministered in English and in Spanish. When administered in English, it
proved to be too easy for even kindergarten students. Children in the bi-
lingual classes and comparison classes performed at approximately the same
level. Table 2 shows the performance of students in the three bilingual and
two comparison classes on each item. Because students performed so high on
the English pre-test, it will not be used as one of the posttests in May.

The Cervenka Test in Spanish proved to be more difficult for studentsin both the bilingual and comparison classes. The number of children
correctly following each direction in Spanish for each..A the five classes
is shown in Table 3. Even for the easiest items, them were only 10 and 13
kindergarteners respectively in each of the bilingual classes and eight
kindergarteners in the comparison class who could complete the task. There
were 13 first grade bilingual class children and four comparison class
children able to complete any tasks in Spanish. This preliminary data
suggests that in classes not having bilingual education,children tend to
loose their ability to understand Spanish as they get older while the
reverse is true in bilingual education classes.


